The initial and continuing training of guidance career counselors should be characterized by a permanent professional development in carrying out new roles and skills for continuous improvement and innovation of guidance action. The main stages in the continuous development of guidance professionals are the diagnostic evaluation of their training needs: (1) defining objectives and core and essential competences, especially in their professional practice; (2) design and implementation of an appropriate training plan; and (3) assessment of skills acquired based on criteria and indicators and use of tools and resources for the respective assessment. At present, the professional profile of the guidance career counselors requires new skills, especially in the field of ICT (information and communication technologies), which must be integrated with guidance skills, articulating them on a map of skills needed in the training curriculum of these counselors and in their subsequent professional action. As an example of innovative learning experience in this field, the authors present the design of a program concerned with the guidance career professionals' development with 100 hours of time, which contains the objectives, contents, training methodology, teaching resources, and especially, the assessment process of it. As assessment resources, a continuous estimate was used through personal and group tasks by the use of the e-mail and Website, specially. In addition, an assessment questionnaire for the quality of the program was applied following a series of variables such as: gender, age, profile and professional role, course organization, training methodology, users' satisfaction, etc.. The high average of 8.9 points out of 10 in terms of overall satisfaction of participants in the program is highlighted. The reliability obtained from the instrument applied by the Cronbach's model was 0.91, which shows a high internal consistency.
Introduction
The necessary and essential training for guidance professionals is intimately connected with their personal and professional development, and now, it is regarded as a synthesis that integrates various elements, such as context, culture, knowledge and curriculum, general and specific guidance skills, ethical attitudes, methodological skills included in the ICT (information and communication technologies), creative and research competences, etc..
The term "professional development" agrees better than others similar, such as initial and/or continuous This new perception of training as professional development within a framework of innovation should be interpreted as a fundamental element based on the experience and collaborative praxis of an institutional nature. This approach shows the recognition of the counselor professional character in a labor field, where he/she can develop his/her activity. It also represents to recognize a social designer and manager agent of guidance processes and that often can act in the complex reality that shapes the social system which is usually unknown, even in themes and issues that are made daily.
The guidance professional, according to Hollis and Wantz (1993) , as an agent of social and educational change, requires a review of the roles and competences of the vocational activity to observe if they configure it properly, and also their professionalization process and the culture that it develops.
Guidance counselors' training is a nuclear dimension of the quality of their role and it has significant repercussions on the development of the profession, the work practice, and the experiences of their occupational activity users (Kankaaranta, Grant, & Linnakylä, 2007) .
In the present situation, there is a prominent concern among the guidance professionals and in the researches about their training, concerning the implications that have innovations and technical advances in initial and continuous training.
The nuclear processes for carrying out a training program for counselors are the designing of strategic plans, the development of learning opportunities, the existence of organized teaching teams, the planning of a continuing professional development, the quality evaluation, and academic and professional training received.
The phases in the development of guidance practitioners' lifelong learning are the following ones: (1) diagnostic assessment of guidance needs and functions in connection with the strategic plan; (2) definition of the necessary objectives and skills to develop their guidance functions; (3) rating the skill levels of counselors interested in their professional training; (4) design and implementation of a training plan with their corresponding forms; (5) assessment of competences that were achieved, based on criteria, indicators, and evidence; and (6) their planning tools and resources to the corresponding assessment.
This training type is provided regularly to guidance counselors in many countries and their participation in which is usually optional. When it is required, the respective administration normally finances training and when it is optional a part of it is done by it and the other one by the attendees.
The motivation for participation, sometimes, includes improvements in salary or the penalty for the absence. In several countries, according to McCarthy (2004) , the reward for participation is an accredited training or a promotion to a higher level of members of the professional association.
Regarding the methodology used in the guidance continuous training, in addition to the face-to-face training, it is the most common one, and ICT and distance education are only used a little. The low interest, in many European countries, to develop this type of training is in contrast to the high level in the United States of America, where the Association for Counselors' Training and Supervision develops and takes decisions to prepare guidance practitioners' online training (ACES (Association for Counselor Education and Supervision), 1999).
However, according to Sobrado and Ceinos (2011) , the lack of financing and interest about the counselors' training by politicians and trainers, is contrasted with a significant motivation by the same practitioners and researchers; for example, with respect to the implications and advances in ICT in their preparation.
The European Congress held in 2002 on ICT (Cogoi, 2005) entitled "Quality and Ethics in Web-Based Guidance" (International Programme Office for Education and Training) defined the set of ICT skills that counselors should learn and made the following recommendations: (1) to explain the kind of theories that are appropriate for guidance on the Internet and assess them; (2) to provide access to counselors to train them in the use of ICT in their guidance actions; (3) to provide financing for such training; impart Web-based training modules to guidance agents; and (4) to give opportunities to prepare users to become skilled and confident in the use of Internet-based guidance resources and that practitioners must take responsibility for continuing professional development in this field.
ICT in Guidance: Training Needs
All instruments, media, and resources that make up ICT in recent years, have generated continuous transformations, with their corresponding consequences and influences in different sectors of our lives, so the area of guidance has not been unaware of such mutations (Educational Assessment and Counselling Institute, 2007) . These tools have been introduced widely in all fields, becoming, at present, common and even essential elements. Similar to what happened in other areas, little by little, there is a greater presence of these resources in the counselor, which has meant that this discipline and its practitioners are engaged in a change and transformation process, so they have to face the challenges proposed, adapt to the demands and claims, and consequently, adopt new roles and functions, so it is necessary for the acquisition and development of new skills, mainly, those of a technological nature (Cogoi, 2009) .
The use and application of these resources in guidance favor multiple possibilities (assessment, diagnosis and self-diagnosis, advice, guidance and counseling, information and communication, training and research, and administration and management of guidance processes and actions) (Ceinos, 2008 (Ceinos, , 2009a Sobrado & Ceinos, 2011) , understanding that they must be conceived to uphold or support an element, despite the possibility offered to develop and implement distance guidance processes, also known as the name "virtual guidance", which is a new way of guidance based, primarily, on the concept of "flexibility" (Barroso & Cabero, 2010) .
As a result of the issues discussed so far, without losing sight of changes and transformations that at present continue to occur in the society in which we find ourselves, a new model of intervention has appeared and has been consolidated gradually, being sometimes questioned. The technological model is characterized mainly, by making available a series of instruments and useful tools for the counselor, which must be conceived as a collaborative and supportive element in guidance intervention processes, and may not ever be an exclusive model. The authors are, therefore, faced with "a model of intervention necessary to address changes, transformations, requirements and demands made by the Information and knowledge society" (Ceinos, 2009a, p. 194) . However, despite many and diverse applications that ICT offer in the guidance field, the use made of these will be conditioned by a number of variables, highlighting, among them, the objectives they seek to achieve, the media and resources at our disposal, the users involved in these processes, as well as the knowledge and critical skills that counselors and guided subjects have (Sobrado, 2004) .
According to all the ideas presented, the counselor profile requires new competences, abilities, and skills that allow the use of technological tools in guidance . Thus, only with the acquisition, development, and internalization of these skills, will you be able to implement the new roles and functions that this group has to face as a result of the emergence of such tools, also, favoring, at the same time, an optimal development in a personal and professional way.
For the acquisition of all these skills: firstly, a positive attitude towards ICT will be necessary, understanding them as a basic element of the current culture and society. Subsequently, different training processes will favor the gradual discovery of the enormous potential and possibilities that these tools offer in the guidance field, while they will allow the acquisition of the necessary technological skills, familiarity, and greater confidence in them, and therefore, the reduction of fear and insecurity generated when it is time to make use of them. Consequently, given the need to use such instruments, the requirements, and demands that, nowadays, the current society is raising, the professional profile of this group should be reconsidered, as well as the contents and models that shape their training processes (Sobrado, 2006) . The current trend in the technology training of counselors should stop focusing so exclusively on ICT training models based mostly on the instrumental dimension or mastery degree of such tools, being necessary, today, training activities that promote appropriate training to raise the technological innovations. Consequently, training initiatives should help to integrate ICT into the development of guidance activities. In other words, training proposals aimed to the counselors should encourage the development of a knowledge that goes beyond training for the technical use of these media, leading to a knowledge that fosters an understanding of the multiple possibilities offered by these resources, the integration of these tools based on real needs that are identified, and the adoption of a critical and reflective perspective about it. Therefore, the issue is to develop practical knowledge so that these media and tools become a daily instrument in guidance centers and services, demonstrating its utility in different situations that the group of counselors must address.
Integration of ICT and Guidance Skills in Career Counseling
One of the challenges that, today and increasingly, in the immediate future, the responsible people on the guidance systems have to face with is the use of ICT not only in the management and recording of information concerned, but also with respect to the provision of services through these media, which considers the need to establish priorities to attend in order to provide an answer to the changes caused by the inclusion of technology resources in guidance (Ceinos, 2008) . This question requires the acceptance and development of new functions to counselors, making it necessary to do formative activities aimed at this group in order to acquire the necessary skills and abilities to know, to become familiar with and use technology tools to carry out their professional work (Cogoi, 2005) . It is in this context that there is a need to conduct training activities in relation to the use of ICT in guidance, to enable their users in the use of such tools.
Among the existing requirements to carry out formative activities to promote the training of counselors as far as ICT resources are concerned, there is little and somewhat vague identification and definition of competences and basic skills to use these tools in counselors' professional practice, so it is considered necessary to structure both types of skills and integrate those of guidance character with the technological ones .
The articulation of guidance and technology skills, from a personal point of view, is a primary tool for guidance professionals, through which they can explore their training needs and job profile, and encourage its development (Sobrado, 2008) . By complementing this aspect with the utility it can offer in the educational activities design process and professional development of initial and continuous character with regard to the use of ICT in the guidance function.
To carry out the task of articulating guidance and technological skills, it was taken as starting point the guidance competences issued by IAEVG (International Association Educational Vocational Guidance) in (Iaevg, 2003) Technological  Other ICT skills
Later, each of the guidance competences within their groups was defined in connection with each technology with respect to how it can be used and how it could be used prospectively, seeking a balance between a definition that covered all common uses and those that can be expected in the future (see Table 1 ).
Additionally, the authors used two dimensions more, one referring to the way of ICT use in guidanceas a medium, as a resource or development of guidance materials and contents based on ICTand the other related to the categories taxonomy of objectives and learning outcomes in the form of knowledge, attitudes, and skills. All these dimensions are articulated through a matrix table of specifications leading, consequently, to a competences map where ICT skills joint with guidance competences, characterizing such instrument, by its openness and flexible character, in order to incorporate other new ones, especially, in the technology skills field, given its continuous improvement and the constant appearance of other different and innovative ones (Sanz, Gil, & Marzal, 2007a; 2007b ) (see Figure 1) . Finally, in order to clarify the task of articulating the ICT skills and guidance competences, the authors present the Table 2 which shows the technological skills related to the e-mail and Websites in order to implement the different guidance responsibilities. 
Designing a Training Project of Guidance Professionals
Currently, career professionals' training is linked to their personal and labor development, as their professional training is a lifelong learning which should be very close to the occupational tasks performance. In this sense, it can be affirmed that the need to conduct continuous training actions to help and encourage counselors to acquire and update skills demanded by their work tasks. Therefore, the practitioners' professional development must integrate training processes and activities, whose basic aim is to the improvement of their abilities, attitudes and skills, acquire others with innovative character, while it represents a progression in their personal and professional career (Sobrado, 1996) .
At present, the guidance counselor profile requires new skills, which allow, among other things, the use of tools of ICT in guidance, answering in this way, to one of the most necessary demands (Ceinos, 2009b) .
Training activities in order to promote appropriate training to raise innovations with technological resources are essential in order to favor, at once, the integration of these media in the development and implementation of guidance activities. It is, therefore, possible, to enable an applied knowledge in career guidance professionals so that technological tools become a daily element in guidance centers and services, demonstrating, in this way, their utility in different situations that they have to face (Cabero, Romero, Barroso, Román, Llorente, & Castaño, 2007) .
For this purpose, we present, in general, a training program design of 100 hours for a career guidance professionals group in order to favor, in the same group, the discovery of the possibilities offered by the ICT, the acquisition of necessary technological skills, and familiarity of this group with these tools, all aspects which result in less uncertainty and insecurity that, sometimes, the media can have on counselors. The objectives formulated, the contents addressed, and the methodology and resources used in its implementation are shown below:
The objectives are: (1) To consider the role of ICT in guidance field; 
Evaluation of the Career Counselors' Professional Development Program
One of the phases to be considered in the development of guidance counselors' lifelong learning is the evaluation of these training activities, by which the main results of the training activity and/or proposal previously presented are shown. For this purpose, the implementation of the evaluative task, a continuous assessment and a final evaluative tool of the quality and satisfaction of teaching activities carried out were applied. The reliability coefficient obtained by Cronbach's model in the assessment instrument used was 0.91, which proves its high internal consistency.
Based on the previous ideas, the main results of this process are presented below.
Quality Assessment Questionnaire
Personal and professional profile (analysis of the results in percentages). The results about gender are shown in Figure 2 . Considering the distribution of the sample by gender, the 80% of professionals surveyed are women, compared with the 20% represented by the male group. Consequently, we have a predominant female group.
The results about age are shown in Figure 3 .
22-29 years old 10%
30-40 years old 60%
More than 40 years old 30% Figure 3 . Sample distribution by age.
The age of the professionals surveyed varied, mostly between 22 and 40 years old, so this is a young group. Ten percent of the samples are 22−29 years old, the 60% are 30−40 years old, and only the remaining 30% are over 40 years old.
The results about professional status are shown in Figure 4 . With regard to their professional situation, we can say that the entire sample is in active, being the following played roles: counselor (75%), university professor of guidance (10%), tutor (10%), and researcher teacher (5%).
In summary, in view of the results shown, we can say that the female group prevails, represented by 80% of the sample and aged at 30−40 years old (70%) and over 40 years old (30%). With regard to their professional profile, all participants in the seminar are working and the predominant role they play is the counselor one (75%).
Learning action assessment. In the assessment process of the training activity designed, an evaluation questionnaire was applied in order to know the quality and satisfaction of the teaching activities that were carried out. The instrument used, the items related to issues such as organization, contents, methodology, media, and resources, and the results obtained in each one are presented as follows.
As guidelines for completing the questionnaire referred, the following ones indicated (see Table 3 ):
Assess the following aspects of the program using a rating scale of 0 to 10 (0 the lowest and 10 the highest) (Write down their evaluation points for each question, giving them the score that is most suitable in the appropriate box).
Example: If you think that the question 3: "The contents of the course were quite adjusted on schedule", you write an "8" in the box next to the rating. If you wish to make any suggestion or comment, use the space below:
In view of the results shown in Figure 5 , it should be noted firstly the average score obtained, which reaches a value of 8.89 over 10, thus, we are able to say that it is in a quality formative action, according to the assessment made to this by its participants. With respect to organizational aspects or issues of the course, the scores achieved in the items related to these issues get a score at or above 9, highlighting the items specifically referred to the organization and adequacy of the training activity to the users' number, both aspects with a score of 9 and 9.6, respectively.
In terms of content and topics addressed, the first ones were adapted to the previously planned, valued aspect with a score of 8.5, and the subjects were also adjusted to the training needs identified (8.9), so that these dimensions were rated positively.
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With regard to the methodology used, it should be noted the existing adequacy between theory and practice (8.7), as well as exercises and practical cases given to the training needs of their users (9.3).
The resources also obtained very favorable results, being considered updated (8.4), favoring the course development (8.6), sufficient (8.7), and adequate and understandable (9.2). On the other hand, the time-related aspects also obtained outstanding scores, since the duration of this based on the objectives and content raised scored 7.3, while the schedule established to encourage and support its development reached a value of 9.3.
With regard to the teacher responsible for delivering this training activity, it should be noted that he or she knew the issues addressed deeply (8.7), resolved the doubts and problems adequately (9.4), and created a climate that favors learning (9.6). Thus, the course allowed to acquire the skills and capabilities proposed, which have practical application (8.8), and served at the same time, to broaden the users knowledge, which favored the progress in their career (8.8), and also provided their personal development (9); all aspects as discussed above are fundamental and essential in the development of a training action, which, on the whole, was valued in terms of their degree of satisfaction by their users with a high score of 8.9 out of 10.
Synthesis
The initial and continuous training of career professionals should be understood as a career training and lifelong learning that encourage their personal and professional development, issues that will acquire new skills and update the already internalized ones in order to answer to the changing conditions of its occupational activity (Sobrado, Fernández, Ceinos, & García, 2010) .
Currently, the guidance field and the professionals that develop their labor function in it are not strange to the continuous and deep transformations in all areas and sectors, making it necessary to design and develop training activities in order to facilitate their adaptation to the changing situation in which we live (Velaz de Medrano, 2008) .
More particularly, it must not lose sight of the technological revolution experienced in recent years; thus, preparation activities aimed at the digital literacy of this group are required. Therefore, the importance of these in the learning process of guidance practitioners is highlighted, and the identified needs, the consistent defining objectives and competences, the training plan design and the evaluation of its quality and the competences achieved must be considered. All aspects are projected onto the teaching experience exposed in the present research.
